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The Sleep of Reason Produces Monsters (Detail)(Spanish: El sueño de la razón produce monstruos) Francisco Goya. 
Etching, aquatint, drypoint and burin C. 1799. (Selected by Jonathan Shaw, Educational Developer, The Studio)

On August 30th, the Studio for Teaching 
and Learning hosted its first annual “August 
Lecture” for the Saint Mary’s University 
community. “The concept for this lecture 
series is to feature a distinguished scholar to 
address a contemporary issue at the start of 
each academic year in relation to university 
education”, said Dr. Esther E. Enns, Senior 
Advisor of Teaching and Learning. 

Dr. Summerby-Murray, Saint Mary’s President 
and 3M National Teaching Fellow, addressed 
a well-attended audience with the theme of 
“Professing in the Age of Enlightenment”. 
His talk referenced Francisco Goya’s circa 
1799 etching entitled “The Sleep of Reason 
Produces Monsters” as a visual metaphor in 

The Liminality of Not Knowing: 
Mindfulness and Critical Thinking in the Classroom
Saint Mary’s University faculty members 
Dr. David Sable and Dr. Shelagh Crooks 
facilitated a three-hour pre-conference 
workshop as part of the annual Society for 
Teaching and Learning in Higher Education 
(STLHE) conference held in Halifax this past 
June. During this well-attended workshop, 
Dr. Sable and Dr. Crooks reflected on their 
experiences using mindfulness exercises 
in their classrooms, and led a guided 
mindfulness exercise to demonstrate the 
efficacy of this approach. In the following 
article, Dr. Sable and Dr. Crooks describe 
their approaches to stimulating critical 

thinking in the classroom. Dr. Paul Muir, a 
fellow faculty member who participated in 
this session, shares his reflections on his 
experience during the workshop.

David Sable

In 2007, I set out to study the impact of a 
set of engaging, reflective learning practices 
on the underlying affective dispositions for 
critical thinking. I applied my own experience 
with mindfulness meditation to classroom 
practices including guided contemplations, 
journal writing, active listening, reflective 
inquiry, and dialogue. The process produced 

encouraging results according to a qualitative 
and quantitative analysis that was briefly 
summarized in the SMU Teaching and 
Learning newsletter (Vol. 25, Number 2, 
Winter 2015).

Along the way, the demographics of my 
classes shifted. My research was no longer 
confined to students who speak English 
as a first language. Motivating all students, 
including international students, to engage 
in an active learning process became a goal 
of primary importance. I noticed if I was 
sensitive to my own assumptions about what 

The Sentinel would like to take this 
opportunity to welcome everyone back 
to campus!  The Spring and Summer 
of 2017 offered some spectacular local 
opportunities for our faculty to engage in 
teaching and learning related professional 
development workshops and conferences.  
In line with a very active spring and 
summer, the autumn issue of the Sentinel 
has a particular focus on the themes of 
active learning and reflective teaching 
practice.  Articles featured in this issue 
showcase some recent key initiatives and 
collaborations made by our community 
members in the areas of teaching 
excellence, educational leadership and the 
scholarship of teaching and learning. 
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depicting a current scholarly environment that 
is being threatened from the forces of “anti-
intellectualism, nativist populism, and a host 
of other protectionist agendas”. The lecture 
served as a call to resist 
these dark and encroaching 
monsters by “being aware 
of the fundamental basis 
for our professing” and 
situating this awareness “as 
a wider societal contribution 
that we make here at Saint 
Mary’s University”. 

The lecture drew parallels from the 
challenges that faced Goya’s 1790s 
Spanish society to current challenges facing 
the tenants of liberal progressivism that 
have defined Western society for the past 
century. “Our monsters are with us”, Dr. 
Summerby-Murray cautioned “just as the 
monsters Goya identified in 1790s society 
are still with us”. Far from casting a tone of 
doom and gloom, Dr. Summerby-Murray 
was clear that his goal was to inspire our 
community in pushing boundaries that 
continue to advance knowledge through 
teaching and research. He asserted that this 
could only be done by embracing “freedom 
of inquiry, diversity of perspectives, and 
open-mindedness”. Dr. Summerby-Murray’s 
lecture concluded with an engaged and 
spirited question-and-answer session that 
embraced the spirit of free inquiry and 

expression that had been encouraged 
throughout the lecture. 

The theme of this lecture appeared to 
resonate strongly with several Saint Mary’s 

faculty members who 
were in attendance. Dr. 
David Bourgeois, Assistant 
Professor in Psychology, 
commented that the 
lecture reminded him that 
“the materials and ideas 
we as faculty present in 

class can have far-reaching effects on our 
students” and that being a professor in this 
context “is a tremendous responsibility”. 
Mandy MacArthur, a new part-time faculty 
member in the Department of Religious 
Studies, added that through “negotiating 
past, present, and future” the lecture “offered 
insight into the ever-evolving and dynamic 
practice of professing”. For Ms. MacArthur, 
this “served as a good reminder that at 
the very core of our work, the collaborative 
transfer of knowledge is our ‘profession’”. 

The annual August Lecture will provide an 
important context for other Studio sponsored 
teaching and learning based lectures and 
featured workshops held throughout each 
academic year. The Studio will continue 
to provide updates for our Saint Mary’s 
community about other exciting scholarly 
events and opportunities.

Professing in the Age... (cont) 

“Our monsters are with 
us, just as the monsters 
Goya identified in 1790s 
society are still with us.”
- Dr. Summerby-Murray

Innovative, Creative and Entrepreneurial Mindsets Fund
Saint Mary’s University invites faculty, students and staff to develop activities, events, 
research and teaching to enhance creative, innovative and entrepreneurial thinking.

Applications for funding are to be submitted electronically to donna.filek@smu.ca  
and must be received by 4 p.m. on October 31, 2017.

Learn more at: 
goo.gl/Jb8wjN

GCEC2017.CA

Making a Dent in the Universe, Together
2017 GLOBAL CONSORTIUM OF ENTREPRENEURSHIP 

CENTRES INTERNATIONAL CONFERENCE
Halifax | October 12 – 14, 2017

Call for Submissions
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“Why do some students choose to major 
in physics, while many others choose not 
to?” was a central question Saint Mary’s 
part-time faculty member Laura Stiles-
Clarke addressed at the 2017 Canadian 
Association of Physicists Conference held 
at Queen’s University this past summer. 
Presenting to a capacity audience, 
Ms. Stiles-Clarke shared results from a 
qualitative-based research study that she 
conducted with co-investigator Dr. Katarin 
MacLeod from St. Francis Xavier University. 
The study captured the experiences of 
first-year physics students enrolled in 
courses at a university in Atlantic Canada. 
“We asked the participants about their 
past experiences in physics and during 
their introductory university-level physics 
courses”, Ms. Stiles-Clarke revealed. 
“We conducted follow-up interviews with 
student participants, the course professors 
and their laboratory technician. Grounded 
theory was used in the analysis of the 
responses”.

The premise of this research, supported 
in part by the Senate Committee on 
Learning and Teaching, was inspired on the 
perception of physics as being a subject 
too difficult for the majority of students to 
comprehend. “This is a serious problem 
because it discourages large numbers 
of people from continuing their physics 
education” Ms. Stiles-Clarke added. “This 
results in a shortage of physics literacy 

Activating Improvements in 
Undergraduate Physics Education

in society. At a time when the capacity 
to understand complex problems and 
design solutions is highly needed across 
a wide variety of industries and fields, it is 
important to encourage diversity within the 
physics classroom beyond the introductory 
phase”. 

A central finding from 
Ms. Stiles-Clarke’s study 
focused on the need for 
what students described 
as “good teaching”. “The 
professors, lab instructors, 
and teaching assistants of 
the introductory physics 
courses were highly 
influential to students and 
their perceptions about 
physics” Ms. Stiles-Clarke revealed. 
“The take-away here is that if we want to 
encourage more people to stay in physics, 
students need to feel a connection within 
the teaching process”. The study pointed 
toward the need for more active and 
experiential teaching approaches within 
first-year physics courses. 

Results indicated that women, in particular, 
highly favoured more active teaching 
and learning approaches implemented 
in the first-year post-secondary physics 
educational context. “100% of the female 
participants felt that student-centred 
approaches had been beneficial to them” 

Ms. Stiles-Clarke further revealed. “This 
result was consistent with literature in 
the field that has indicated that engaging 
women in physics courses can affect their 
subsequent performance and interest 
level in the subject”. These results appear 
particularly enlightening since only 20% of 
women engage in the physics field.

Another reason for low enrollment in 
physics courses pointed to a wider cross-
demographic finding. “Students appear 
to simply struggle seeing themselves 
in a career as a physicist” Ms. Stiles-
Clarke shared. “There is a perception 
that the field is professionally limiting 
when in fact the skills gained in a physics 
degree are widely applicable in a broad 
range of industries, from finance to 
telecommunications to manufacturing and 
beyond”. Ms. Stiles-Clarke feels that more 
awareness of these opportunities coupled 
with a focus on more student-centred 
teaching and learning approaches may 
have a positive impact on the perception 
of physics as an engaging subject and 
career.

Ms. Stiles-Clarke is currently teaching a 
new physics course designed to bridge 

students from high school 
into university introductory-
level physics and is already 
busy implementing active 
learning strategies into her 
own teaching practice. 
“For our first class this 
term, we measured 
the height of the living 
wall in the Atrium to 
stimulate discussion on 
measurement, uncertainty, 
and the scientific method” 

Ms. Stiles-Clarke revealed. “The students 
didn’t want to leave until they knew the 
answer but I told them they would have to 
wait until next class”.

Ms. Stiles-Clarke’s research will next 
involve a wider cross-institutional study 
on the issue of student retention in 
undergraduate physics programs. She is 
hoping that her results will reveal additional 
insights on how to engage future students 
into the field of physics. She also plans to 
continue disseminating her results in further 
improving teaching and learning conditions 
in undergraduate physics education here at 
Saint Mary’s and beyond.

“The take-away here 
is that if we want 

to encourage more 
people to stay in 
physics, students 

need to feel a 
connection within the 

teaching process.”

Part-time faculty member Laura Stiles-Clarke lectures on physics education
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A cross-institutional Instructional Skills 
Workshop (ISW) Certificate Program was 
launched this past spring as a professional 
development partnership between Saint 
Mary’s University and Dalhousie University. 
This inaugural program offering had 
delegates representing Saint Mary’s, 
Dalhousie, Mount Saint Vincent, Nova 
Scotia Community College, and the 
Nova Scotia College of Art and Design 
in attendance. William Kay (Saint Mary’s 
Educational Developer for Teaching and 
Learning) and Chad O’Brien (Dalhousie 
Instructional Designer) co-facilitated the 
program which fostered active student-
centered and experiential teaching 
and learning approaches. At the 4-day 
retreat, members shared the vision 
of creating more regional community 
around the concepts of teaching 
excellence, educational leadership, and 
the scholarship of teaching and learning 
(SoTL). 

The ISW Program was originally 
developed during the late 1970s in British 
Columbia in response to a call for more 
instructional skill mentorship for early 
career higher education-based instructors. 
Since then, the positive impact of the ISW 
program has had an equally influential 
impact on more experienced educators 
in the Higher Education Institution (HEI) 
realm, in Canada and internationally. 
“Although ISW is a highly structured and 

Cultivating Community Around Great Teaching: 
A Cross-Institutional ISW Initiative

intensive program focused on refining 
teaching practices” Kay offers, “the real 
value is the opportunity for both new and 
experienced educators to share their 
own thoughts, feelings, and experiences 
about teaching in a retreat-like setting. 
It is often the side discussions, between 
the modules and mini-lessons, that lead 
to inspired ideas and lasting relationships 
that extend far beyond the four-day 
program.”

That has indeed been the case for both 
William Kay and Chad O’Brien, who were 
trained to be ISW facilitators during their 
time at two different Canadian-based 
HEI branch campuses in Doha, Qatar. 
Interestingly, though they both had 
experience in facilitating the workshop 
in that region, they did not meet until the 
first Regional Developers Meeting hosted 
at Dalhousie University in Halifax in 2016. 
That initial meeting led to a conversation 
around shared perspectives on ISW’s 
positive impact on teaching excellence. 

The Higher Education Quality Council of 
Ontario published the largest research 
project to date on the impact of ISWs 
across four different HEIs in Ontario. The 
results showed ISW participants were 
much more student focused, reflective in 
their practice, and attentive to developing 
their teaching practice (see the article 
here: goo.gl/yzj1G6).

Reflections from the cross-
institutional ISW participants 

“I really hope we can build on this and 
have the ISW a permanent feature at 
teaching centres in the region”

“I think it would be great to build an 
ISW program locally”

“I think the ISW workshop would work 
well at [our institute] as a new faculty 
development piece.”

“I think that [our institute] would 
be interested in discussing ISW 
offerings.”

This pilot cross-institutional ISW Program 
offering targeted experienced educators 
who were serving as educational 
developers in their respective institutions 
in the Halifax area. The intent was to 
provide influential delegates from regional 
learning centers with the ISW experience, 
to see if they found the program 
potentially beneficial to their respective 
institutions. 

Feedback from the workshop delegates 
provided plenty of affirmation that ISWs 
have the potential to positively impact 
teaching excellence in the region.

Exciting plans to further develop this 
program are in the works for the 2017-
2018 academic year. “ISW programs are 
structured to ensure that participants 
experience high impact learning events. 
As such, it is not typically offered to more 
than 5 people during a session. William 
and I have explored some interesting 
models that offer potential to scale and 
blend the workshop format, to expand 
the offerings to more participants, while 
retaining the program’s ethos” explains 
Chad.

William and Chad have reached out and 
networked with leading ISW trainers across 
Canada to develop some cost effective 
program options that are sure to be of 
high impact in the area of professional 
development in the Halifax region and 
beyond. If you have any questions, or are 
interested in knowing more about this cross-
institutional project, feel free to contact 
William Kay in the Studio for Teaching and 
Learning (William.Kay@smu.ca).

ISW facilitators William Kay (SMU) and Chad O’Brien (Dal) with workshop participants Saira Akhtar-
Alwazeer (Dal), Leigh-Ann MacFarlane (MSVU), Trish Farry (NSCC), and Jonathan Shaw (SMU)
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Revolutionary Teaching: Students from the BNUZ Summer Institute reënact scenes from the French Revolution

A daylong “Simulations and Student 
Learning Symposium”, designed for 
faculty members, educational developers, 
and graduate students interested in 
implementing simulation-based learning in 
their teaching was held this past summer 
at Dalhousie University. Saint Mary’s faculty 
and members from the Studio for Teaching 
and Learning were among the over 100 
participants who were in attendance and 
engaged in what was 
described as “an immersive 
and multidisciplinary” 
learning experience. 

The symposium featured 
three distinguished keynote 
speakers, Dr. Mark Carnes 
(Columbia University), Dr. 
David Yaron (Carnegie 
Melon University) and 
Dr. David Boud (Deakin 
University, Australia), who led discussions 
and activities focused on exploring how 
simulations can enhance the learning 
experience in higher education. 

One of the highlights of this symposium 
was led by Dr. Carnes and involved 
participants engaging in a “role-immersion 
game” entitled “Athens Besieged: 
Debating Surrender”. All participants were 
provided with a historical and contextual 
background gaming script and then quickly 
briefed on specific roles they would play 
just prior to the game. 

Saint Mary’s faculty member Dr. Marc 
Doucet, recent recipient of the Father 
Stewart Medal for Excellence in Teaching, 
participated in this role-immersion game 

“Reacting to the Past”: Role-Immersion 
Gaming and Student Learning

and shared the following reflection: “The 
morning session of the Simulations and 
Student Learning Symposium led by Dr. 
Mark Carnes was a pleasant surprise. 
Rather than deliver a traditional lecture, Dr. 
Carnes invited his audience to experience 
first-hand the Reacting to the Past game 
format by providing everyone a role to 
play in the “Athens Besieged” game. 
To see so many ‘seasoned’ university 

teachers engage so 
quickly and enthusiastically 
with this role-immersion 
game offered a dramatic 
example of the potential 
of simulations to act as 
a catalyst for experiential 
learning in the classroom. It 
was practically impossible 
not to get involved in the 
game scenario. As the 
simulation unfolded, you felt 

that people were more and more invested 
in the outcome and you could see how the 
same could occur for students.”

The Carnes’ coined “Reacting to the 
Past” methodology has begun to catch 
on here at Saint Mary’s as an alternative 
and engaging experiential classroom 
innovation. Influenced by this interactive 
pedagogical approach during a visit to the 
Fifteenth Annual Faculty Institute at Barnard 
College in June 2015, Dr. Kirrily Freeman, 
an Associate Professor of History, began 
investigating ways to implement role-
immersion gaming into her own courses. 
She finally decided on piloting a game 
set during the French Revolution with her 
history class this past winter. 

“I was terrified it would be a disaster” 
Dr. Freeman confided, “but the students 
really ran with it, and I was amazed at 
how engaged they were and how much 
they got from it”. Feedback obtained 
from Dr. Freeman’s students appeared 
to largely confirm her observations. “This 
style of class was unique, captivating 
and interesting and I would love to do it 
again” reported one student. “I believe 
that the class all learned a great deal, not 
only academically but about debating and 
politics. These in themselves are highly 
valuable skills. Because of the nature of 
the class, I did far more outside research 
than I would for a typical class. The game 
acted as a sort of coercion for students to 
do the extra work”. 

Dr. Freeman recently led a Chinese 
student cohort participating in the Beijing 
Normal University, Zhuhai (BNUZ) Summer 
Institute through another iteration of the 
French Revolution game. “For the BNUZ 
session, I was also a bit apprehensive 
about the linguistic element, and the 
audience’s potential lack of historical 
background and context” Dr. Freeman 
again confided, “but I was so impressed 
by how willing they were to engage with 
their roles and their duties. It was so nice 
to see them delving in!”. 

Dr. Freeman has plans to present on the 
Reacting to the Past approach at this 
year’s annual Nova Scotia Social Studies 
Teachers Association Conference on 
October 27 here at Saint Mary’s. Faculty 
members interested in attending are 
encouraged to contact Dr. Freeman directly 
at Kirrily.Freeman@smu.ca.

“I was terrified it 
would be a disaster, 

but the students 
really ran with it, and 
I was amazed at how 
engaged they were 
and how much they 

got from it.”
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Research from the learning sciences and a variety of 
educational contexts suggests that a small number of key 
principles can improve learning in almost any type of college 
or university course, from traditional lectures to flipped 
classrooms. This interactive workshop will:

• Introduce evidence-based principles designed to 
enhance and improve student learning
• Offer practical suggestions for how these principles 
might foster positive change in higher education
• Provide an opportunity for faculty to consider how 
these principles might manifest themselves in their 
current and upcoming courses

Workshop cost is $75.00, which includes a hot breakfast. 
Space is limited—book today!

To register, please visit www.msvu.ca/lang

Small Teaching: 
A Workshop with James Lang
Friday, October 13th | 9:00am—12:00pm
McCain 105-106, MSVU

Cheating Lessons:
Learning from Academic 
Dishonesty
Thursday, October 12 | 7:00pm 
Rosaria Multipurpose Room, MSVU

When students engage in academically dishonest behaviors, 
they may be responding to subtle pressures in the learning 
environment that interfere with deep learning and nudge 
them toward cheating. Hence, if we can gain a better 
understanding of the reasons for academically dishonest 
behavior, we can use that knowledge to improve our 
course design, teaching practices, and communication with 
students. 

This lecture will provide an overview of the various pressures 
that push students toward academic dishonesty, and 
consider a range of solutions for helping students learn how 
to do their work with integrity.

James Lang is a Professor of English and the Director of the Center for Teaching 
Excellence at Assumption College in Worcester, MA. He is the author of five 
books, the most recent of which are Small Teaching: Everyday Lessons from the 
Science of Learning (Jossey-Bass, 2016), and Cheating Lessons: Learning from 
Academic Dishonesty (Harvard University Press, 2013). Lang has conducted 
workshops on teaching for faculty at more than a hundred colleges and 
universities in the US and abroad.
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The Liminality... (cont)

Dr. Shelagh Crooks with 
a group of students

questions were helpful to students, most 
students engaged sincerely and were actively 
learning. I learned that in paired interaction 
students can feel connected to each other by 
their common search for meaning. It is a kind 
of respect, knowing that inner work must 
be behind everyone’s journey. The research 
demonstrated that the practices could help 
a substantial number of students, including 
ESL students, develop the courage to speak, 
understand multiple perspectives, and 
explore their assumptions. Many students 
reported that they found personal meaning 
in the course content through reflection and 
peer interaction. The implications for learning 
went beyond the classroom. 

But, so what? Is any of this transferable to 
other instructors? After attending several 
conferences on the scholarship of teaching 
and learning, I began to think that there are 
endless ways of letting students have their 
own space to explore without premature 
judgment, to work outside the power 
dynamic of the “sage on the stage” who 
provides the right answer, and to earn the 
respect of their peers for the small risks of 
being honest in a one-to-one interaction 
before speaking to the whole class. At that 
point, I started looking for collaborators 
and it was my good fortune to find 
Professor Shelagh Crooks in the Philosophy 
Department. 

Shelagh Crooks

As educators of students in their first-year of 
university, David and I share some common 
goals. Chief among them is the goal of 
helping students develop their capacity 
for critical and reflective thought, and we 
have talked many times about various ways 
in which this goal might or might not be 
achieved in the classroom. Last March, 
I invited David to lead students in my 
Education 1000 class in a reflective learning 
exercise on the idea of ‘assumptions’ and 
their power to influence the direction and 
outcome of an individual’s thinking and 
problem-solving. There, I observed first-hand 
how reflective practice works, and its impact 
on my students.

In my experience, many students have a 
strong impulse to try to solve problems 
too quickly and rushing to a conclusion or 
position on a topic without having considered 
the relevant evidence or any possible 
alternative positions. “Reflective Learning” as 
David practices it, speaks to this impulse. It 
provides structure for the students’ reflection, 
and, in doing so, effectively slows the 
reflection down, such that the students have 

both the time and the motivation to think 
more deeply. 

Not long after this, David proposed a bold 
experiment: I would test the ‘transferability’ 
to other teachers of the reflective learning 
technique by leading a group in it myself. 
The group in this case would be my 
peers, faculty members and educational 
developers participating in a half-day pre-
conference workshop at the annual 2017 
STLHE Conference. Could I do this? Did 
I have the kind of patience and personal 
understanding of the practice to make it 
work? As I was motivated by seeing the 
effectiveness of the practice in the context 
of my own class, I was emboldened to 
be the test case of this transferability 
hypothesis. 

Paul Muir (Reflections from a Participant)

With the question “What do you do in your 
teaching to engage your students?” as our 
focus, Shelagh led the group through her 
mindfulness exercise. This involved some 
relaxation/meditation techniques followed 
by the instruction to focus on the question 
without immediately trying to answer it. My 
personal observation was that the question 
was substantial in its complexity and any 
attempt to answer it on my part would 
require a thorough review of my teaching 
practices followed by an analysis to discern 
which elements of my teaching may in fact 
lead to better student engagement. 

I came away from the workshop impressed 
by the significance of “being in the moment 
with the question” and, in particular, the 
importance of sitting with the question 
rather than trying to answer it immediately. 
It has since occurred to me that this 

is the frame of mind that is critical to 
mathematical thinking and other careful 
disciplinary thinking approaches. An error 
that is commonly made by students of 
mathematics is to assume that when one 
is presented with a problem, one should 
immediately know how to solve it. This 
implies that the ‘doing of the mathematics’ 
is the application of the appropriate (and 
obvious) solution technique to the given 
problem in order to obtain the solution. 
Thus, when students are presented with a 
problem that they do not immediately know 
how to solve, they conclude that they are 
not good at mathematics. The point here is 
that the ‘doing of the mathematics’ occurs 
while the student ‘lives with the problem’. 
This process involves studying the problem, 
appreciating the subtleties of the problem, 
and considering possible approaches to 
solving the problem The key point is that the 
student must become comfortable with the 
liminality of not knowing. And it is within this 
comfort zone, that the student will then be 
able to function effectively in attempting to 
develop a pathway to finding a solution to 
the given problem.

*      *      *      *      * 

This unique pre-conference workshop 
provided participants with a powerful 
experiential learning process on effectively 
employing critical thinking exercises that lead 
to valuable moments of active learning and 
reflection. Dr. Crooks felt that the experience 
was significant and rewarding for her as an 
educator commenting that “this reflective 
learning technique has the property of being 
transferable to other teachers” and that she 
would include reflective teaching in her own 
educational practice moving forward. 



Teaching Excellence 
Award Recipients

On behalf of the Saint Mary’s teaching and learning community, the Sentinel would like to 
congratulate the 2016-2017 SMUSA Teaching Excellence Award recipients:

Dr Alexandra Dobrowolsky
Faculty of Arts 

Teaching Excellence

Prof Todd Leader 
Faculty of Science

Overall Teaching Excellence

Dr Ethan Pancer
Faculty of Commerce 
Teaching Excellence

Dr Nicole Conrad
Faculty of Science 
Teaching Excellence

About The Studio for Teaching & Learning
The Studio provides teaching and learning support for the Saint Mary’s 
community through the following programs and departments:

Educational Development
Technologies for Learning
Curriculum Development and Program Review
Academic Literacies and Communication
Intercultural Development and ESL Support
Student Academic Learning Support

The Studio's services are available for faculty, students, and staff from across campus. 
We also provide training and other professional services for community clients.

Contact Us

studio@smu.ca | 902-420-5081


